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Abstract

Many intergovernmental forums provide structured, constructive, and cooperative platforms to enable State Leaders to work
together effectively on global issues that affect us all. The global issue under investigation in this paper is education because
education matters. Education is evolving into a fundamental entitlement that societies owe their members, with a growing
recognition of the state's duty to guarantee a fair, high-quality, and inclusive educational experience for every student,
regardless of their background or circumstances (Totan and Dawed, 2023). United Nations Educational, Scientific and Cultural
Organization (UNESCO) was formed in 1945 to establish international cooperation in education, science, culture, and
communication. It aimed to “... strengthen humankind's intellectual and moral solidarity” (UNESCO n.d., n.p.). To that end,
they lead the debate among nations regarding alternative futures for education and learning, always grounded on principles
of human rights, social justice, human dignity, and cultural diversity. This paper will demonstrate the significance of education
by reflecting on three pivotal international forums that have shaped its trajectory over the past seven decades. These forums,
which led to the establishment of Sustainable Development Goal 4 (SDG4), Quality Education, are a testament to the collective
efforts of nations. SDG 4, one of the 17 development goals endorsed at the United Nations' 2030 Agenda for Sustainable
Development on the 25th of September 2015, sets indicators and targets for individual countries and their governments to
provide quality education and lifelong learning opportunities by 2030. Education, a human and legal right for all, is not just
about learning; it is a gateway to individual human development, social justice, and lasting peace. However, with 250 million
children still out of school and slow progress in achieving the SDG 4 goal of universal primary education, there is a pressing
need for action. We will provide a deeper review of how education improves human development and demonstrate how
tertiary education develops healthier, more employable, prosperous, environmentally conscious, and active individuals within
their community. Advanced education is a critical dimension that improves individuals' health, prosperity, and societal levels.
In this section, we will present data and commentary using the Human Development Index (HDI) that demonstrates how
countries are working toward Sustainable Development Goal (SDG) 4 and how education contributes to the achievement of
other SDGs. This paper will include data from four European Global North countries, France, Germany, Italy, and Spain, as well
as four countries from the Global South: Algeria, Ghana, Kenya, and Mali. We will demonstrate how the three chosen forums
have contributed to improving the human development of citizens in those nations.
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1. INTRODUCTION

Intergovernmental organisations (IGOs) such as the
United Nations (UN), United Nations Educational,
Scientific and Cultural Organization (UNESCO), Group of
Twenty (G20), North Atlantic Treaty Organisation (NATO)
and are just some of the international inter-agency
organisations form to lead, cooperate, and promote
global peace and prosperity to proceed towards a Liberal
World Order (Council on Foreign Relations n.d.). However,
global challenges such as poverty, education inequality,
environmental degradation, conflict, and corruption
continue (United Nations 2023a). To drive international
inter-agency organisations further and deeper, the United
Nations’ 2030 Agenda for Sustainable Development
blueprint sets into force goals, targets, and indicators to
address global challenges and transform our world. In
2015, 193 Member State leaders signed the United
Nations’ 2030 Agenda, pledged action, and agreed to
achieve 17 Sustainable Development Goals (SDGs) and
169 Targets (United Nations General Assembly 2015). The
pledge aimed to shift the collective consciousness from

the current status quo towards interconnected societies,
creating  prosperous  economies  and healthy
environments for all citizens.

We believe that education matters. Education is a Human
Right. Education benefits individuals and improves the
nation's Human Development Index; more importantly,
education is the key to ending extreme poverty and
humanity's future (Blackburn-Dwyer, 2012). We will
reflect on three milestone forums in 1948, 1990, and 2000
that have ensured compulsory and free access to quality
education. Further, access to education will be non-
discriminatory from primary to tertiary education. The
forums we discuss show that the will from governments,
policymakers, education specialists, intergovernmental
bodies, and non-governmental agencies have future-
proofed primary to tertiary education to ensure that the
workforce will be healthier and have the knowledge and
skills for long-term, prosperous employment in jobs that
have not been dreamt of... yet (OECD, 2018).
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The forums we have reflected upon helped create
Sustainable Development Goal 4 (SDG 4): Quality
Education, launched in 2015. Contemporary expectations
place a new demand on higher education institutions
(HEIs) to foster budding entrepreneurial initiatives across
diverse academic fields by offering structured
entrepreneurship education initiatives. This shift in
emphasis is underscored by various scholarly works and
policy directives advocating for integrating
entrepreneurship education within HEIs' curricula (Aldrich
and Yang, 2014; Young, 2014; EC, 2008).

2. EDUCATION MATTERS

We think education matters and is transformative, but
that has not always been the case. Indeed, between 1820
and 1925, during the First World War and the Great
Depression, children were part of the industrialised and
agricultural workforce disrupted the progress of
education. Education was developing in the Global North
countries of France, Germany, Italy, and Spain. However,
social divisions favoured education for the elite, and
political instabilities and economic constraints were
stifling progress. Nevertheless, schooling was on the
agenda in each state, and administrations were formed to
advance numeracy and literacy through education
(Porcher, 2020; Baten, 2022). For the Global South
countries we are exploring, it is essential to make known
that Algeria and Mali fell under French colonial rule in the
19th Century to their Independence in 1962 for Algeria
and 1960 for Mali (Heggoy 1973 Horne 2002; Keohler-
Derrick and Lee 2023). Ghana and Kenya fell under British
colonial rule, also in the 19th century; these countries
gained independence in 1957 for Ghana and for Kenya
independence was gained in 1963 (African Collective,
2024). Education for children in Algeria, Ghana, Kenya and
Mali was under colonial rule and colonial administration.
French Catholic and Protestant missionaries generally
provided education for children of the Settlers and
indigenous children; though for the indigenous children,
education was minimal. Curriculum content and
influenced education policy in Algeria and Mali (Bagayoko
and Huttinger, 1994; Beck, 2014; Thomas, 1974; Urch,
2017). Likewise, for Ghana and Kenya the Settlers from
Britain governed education and its administration along
with British and European missionaries (Aboagye 2021,
Mackatiani et al., 2016). Colonial Rule in the Global South
countries we are exploring meant formal schooling was
minimal, and the multiplicity of cultures and languages
was far from acknowledged; discrimination was
demonstrated, where schooling took place, there was
segregation, and curriculums favoured the European
settlers. Investment in education was limited and colonial
education policy was racially segregated. With that in
mind, we will not compare the data between Global North
and Global South countries, as it can be observed that the
history and opportunities to champion education are not
the same. Therefore, our commentary will focus on each
country's progress.

No worldwide organisation provided guidelines,
leadership, policies, and curriculums until 1925, when the
League of Nations, Pierre Bovet, John Dewey, Adolphe
Ferrie, Emile Durkheim, and Jean Piaget stated that
worldwide education mattered. They formed the
International Bureau of Education (IBE) (later known as
UNESCO-IBE), which advocated the need for a ‘global
education charter’ to ensure education was accessible to
all children. The IBE was the first intergovernmental
organisation to not only champion the need to educate all
children, but their prime role was to rally governments,
ministers, activists, diplomats, and organisations to
cooperate internationally, take responsibility for their
educational systems and recognise that education
champions human development, benefits individuals,
households, and nations, as well as creating social justice,
well-being, and economic growth (Hofstetter and
Schneuwly, 2013; Hofstetter and Schneuwly, 2020).
Indeed Butts, the Secretary General of the IBE, stated that
“the whole world puts its hope in education” (in
Hofstetter and Schneuwly, 2024, p.1); a sentiment we feel
is still relevant today.

The IBE’s task was to build unity, solidarity, and
international intergovernmental cooperation, which was
a formidable endeavour, mainly surrounded by
North/South and East/West asymmetries, inequality,
discrimination, opportunity, culture, and heritage.

To set the scene, in 1820, just 5.2% of boys and 3.1% of
girls worldwide were enrolled in primary school; less than
0.1% of boys or girls were enrolled in secondary and
tertiary education. Table 1 shows the percentage of
children, by gender, enrolled worldwide in primary,
secondary, and tertiary education in 1920 and 1945.

The provision and opportunity for children to receive
education were sparse globally, particularly at secondary
and tertiary levels. However, the IBE worked tirelessly
internationally, and the commitment by governments
grew. Table 1a data suggests that boys could access
education more than girls. Access to education worldwide
was restricted for many children because they were
working, gender biases, societal hierarchies, colonial
structures, war/conflict, and economics. Nevertheless,
there was growth in primary education.

Table 2 presents the data set delineated for the European
Global North countries, France, Germany, Italy, and Spain,
and for the Global South, Algeria, Ghana, Kenya, and Mali.
Government investment and development of education
as a human right are seen as a benefit to individuals and
society. The colonizers of Algeria, Ghana, Kenya, and Mali
did not invest in education in their early years as settlers,
and they relied on missionary schools to educate them.
Indeed, the Settlers focused on efficient and effective
administrative states for economic exploitation, making
economic gains and controlling trading routes rather than
expanding the number of schools, training teachers, and
providing education for the indigenous peoples of Algeria,
Ghana, Kenya, and Mali. However, from 1920 to 1945,
countries worldwide recognised that education improved
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economic and human development; nationalist
movements such as the League of Nations and activists
shifted the mindset to the need for education, primary
education being the main focus, to build solid nations and
improve the economy. Policies for education at home and
in the colonies moved forward, and education provision
improved (Beck 1966). Table 2 shows data of enrollment
in primary education in 1920 and 1945.

As shown in Table 1b, each country increased primary
school enrolment, less so for secondary and tertiary
education. The data suggests gender bias in Algeria,
Ghana, Kenya, and Mali. Nevertheless, education was
beginning to matter, and we now take you to the United
Nations General Assembly in Paris in 1948, where we will
reflect upon our first forum where education became a
human right.

Table 1 | Worldwide Primary, Secondary and Tertiary Education (children enrolled) by Gender between 1820 and 1945

Worldwide 1920 1945
Boys in primary education 39.3% 58.2%
Girls in primary education 30.5% 43.5%
Boys in secondary education 5.3% 7.9%
Girls in secondary education 2.7% 9.2%
Boys in tertiary education 0.9% 1.7%
Girls in tertiary education 0.2% 1.0%

Source: World Bank (2023) and Lee and Lee (2016).

Table 2 | Worldwide Primary, Secondary and Tertiary Education (children enrolled) by Gender between 1920 and 1945

Global North Global South

France | Germany Italy Spain Algeria Ghana Kenya Mali

1920( 1945| 1920( 1945| 1920| 1945( 1920| 1945| 1920| 1945| 1920| 1945| 1920( 1945| 1920| 1945
Boys primary 100.0( 100.0| 100.0| 87.6| 70.5| 97.8| 44.9| 60.5| 22.6| 27.6| 14.4| 38.1] 7.6 33.1f 0.9 4.2
education
Girls primary 100.0( 100.0| 91.4| 98.1| 87.9| 91.6| 44.2| 58.7] 2.6/ 10.9] 2.4 9.3 3.5/ 145/ 0.1 1.0
education
Boys secondary 1.4] 11.3 1.5] 286 3.1 8.2 1.0/ 3.7 0.2 09| <0.1f 0.8/ 0.0f <0.1] <0.1] <0.1
education
Girls secondary 7.0 15.2| 229 359 4.7 9.9 1.1 7.9 1.2 1.2| 0.1 4.7|<0.01] <0.1f <0.1] <0.1
education
Boys tertiary 1.9 43 3.1 2.5 1.3 3.1 1.2 1.6] 0.3] 0.5 <0.1]<0.01{<0.01f 0.0/ 0.0f 0.0
education
Girls tertiary 10| 3.2| <0.1] 04| 01| 10| <01 02| <0.1/ 02| 0ol ool 00 0.0 00 0.0
education

Source: World Bank (2023); Lee and Lee (2016) (N.B. This is given as the 'gross' rate, which includes children of any age entering the level of
education; this can result in percentages greater than 100 because children may enter education late or repeat a year).

3. EDUCATION MATTERS REFLECTION 1:
EDUCATION IS A HUMAN RIGHT

The first forum we reflect upon is the United Nations
General Assembly in Paris in 1948. At this forum, a
monumental document, the Universal Declaration of
Human Rights, was presented and provided guidelines to
ensure everyone has the right to dignity, freedom of
speech, equality, and freedom to be free of fear, all
without discrimination (United Nations, 1948)\. Over 70
permanent and protected human rights treaties were
ratified; one treaty dedicated to education read:

“Everyone has the right to education. Education shall be
free, at least in the elementary and fundamental stages
(primary). Elementary education shall be compulsory.
Technical and professional education shall be made
generally available, and higher education shall be equally
accessible to all based on merit” (UNDR, 1948, p. 7).

State leaders ratified the education treaty and pledged
that primary education would be free, compulsory, and
non-discriminatory. It was also proclaimed that secondary
(Higher) education should be accessible and progressively
free. The notion that education must be a human right
had been in the minds of numerous leaders'

consciousness for some time. Indeed, before the
Universal Declaration of Human Rights (UDNR) forum,
Martin Luther King, Jr. stated that education is crucial,
firstly as a utilitarian function and secondly as the vehicle
that provides society with a moral compass (King, Jr.
1947). He and others, including Kofi Annan, winner of the
Nobel Peace Prize; Eleanor Roosevelt, an American
political leader and activist; and Zeid Ra’ad Al Hussein,
Jordanian UN High Commissioner for Human Rights,
advocated that education is essential for humanity
because it is liberating, gives children, young people, and
adults character as well as providing them with the tools
to think broadly, intensively, and critically (Peck, 1953;
Beauchamp, 1975). Indeed, those sentiments were
acknowledged with the decree at the Paris conference
that education was a critical vehicle to promote and
protect... all other human rights treaties (UNICEF, n.d.).
The United Nations signified the importance of the
Universal Declaration on Human Rights conference. They
championed the right to education as the platform to
realise and engage with other human rights, as well as
education being a means to empower marginalized
adults, women, and children so they can participate in
their communities, reduce exploitation, improve their
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standard of living promote democracy, and protect the
environment (United Nations, 1966).

We now move forward to the World Declaration on
Education for All 1990 forum for our second reflection to
understand if education as a human right became
accessible to all and what education’s role is in human
development.

4. EDUCATION MATTERS REFLECTION 2:
EDUCATION IS AN INDISPENSABLE

ENABLER
The World Declaration of Education for All 1990 forum
was held in Jomtien, Thailand. Unlike the Universal
Declaration of Human Rights (UNHR) forum, which was
dedicated to many global challenges, the Jomtien
conference we reflected upon was dedicated to
education.

The purpose of this forum was to ensure... “Every person
- child, youth, and adult - shall be able to benefit from
educational opportunities designed to meet their basic
learning needs” (Article 1) (UNHR, 1990). However,
despite education being a human right, a rule of law
ratified 40 years before this conference, the human right
to education was not available to all. In 1990 there were
more than 100 million children had no access to primary
schooling, 60 million of whom were girls, more than 100
million children did not finish basic education, and adult
illiteracy remained unacceptably high, with over 960
million illiterate adults, of which 640 million were women
(Katiyar in: Baikady et al., 2022; Humanium, 1990).

Further, minorities, vulnerable girls, and groups classified
by religion or social origin were also excluded from
education (Katiyar, in Baikady et al., 2022; Cree et al.,
2023). Moreover, we know that any group(s) excluded
from learning cannot exercise their right to education or
begin to develop themselves and the wider society
(Moretti, 2016; UNESCO, 2017; UNICEF, n.d.). Likewise,
those not completing their education are disadvantaged,
too, as they will not be empowered with the essential
knowledge and skills needed to promote sustainable
development and support families and the wider
community.

Despite the disappointingly high number of children
excluded from primary school and not completing their
studies. It is essential to present education enrolment
data up to 1990 to see the state of play presented at the
Jomtien forum. Therefore, consulting data from the World
Bank (2023) and Lee and Lee (2016), as shown in Figure 1,
shows that worldwide, there has been considerable
progress in the number of girls and boys enrolled in
primary education. Indeed, a significant uptick occurred
following the 1948 Paris conference, where it was pledged
that education was a human right and would be free for
everyone.

However, the percentage of children enrolled in primary
education worldwide as of 1990 had not reached 100%;
enrolment for boys was 86.5%, and for girls it was 77.2%.
At that time, the world focused on primary and secondary
education following the Universal Declaration of Human
Rights (UDNR); nevertheless, this snapshot provides the
primary, secondary, and tertiary education enrolments
that would have been available at Jomtien.

Figure 1. | Percentage share of boys and girls enrolled in primary, secondary, and tertiary education — World 1820 to 1990

60%

P
<

0:,' — e
£

1820 1860 1880 1900 1920

Source: World Bank (2023); Lee and Lee (2016)

The data shown in Figure 1 suggests that many
governments had been investing in education at all levels,
not just at the primary level, as we again see an uptick in
the 1950s as more children progressed to secondary and
tertiary education in the 1960s. Nevertheless, it can be

Girls in primary education

Girls in secondary education

Girls in tertiary educati

1960 1990

observed that there is a gender gap between children
attending primary and secondary school, less so in tertiary
education.
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Despite the convergence in the number of children
enrolling in primary education, education in certain
regions was sporadic and developing regions were
lagging. Leading the Jomtien forum, Wadi D. Hadda'
forged all states to reinvigorate their commitment to
education, and whilst education for all children and young
people has challenges, international cooperation and
solidarity must prevail. In truth, Hadda again requested
pledges to free primary education because it is
foundational for building a just and sustainable future, so
primary education must be compulsory. Further, at
Jomtien, attendees agreed that access to higher education
for all, based on merit, can and must also be achieved.
Commitment to education pledges at Jomtien was
palpable because the number and composition of
attendees had grown to delegations from 155 countries
and 40 intergovernmental organisations (UNESCO, 1990).

Two significant outputs from this conference were: firstly,
attendees agreed that education mattered; this time,
education was attributed to being indispensable and was
the enabler to bring forth “.. a safer, healthier, more
prosperous and environmentally sound world, while
simultaneously contributing to social, economic, and
cultural  progress, tolerance, and international
cooperation.” (UNESCO, 1990, 2, original emphasis).

Acknowledging that everyone needs to view education as
indispensable and as the force enabler in progressing
humanity, equality, and peace. Secondly, the following
two pledges were also significant outputs:

1. ...to engage wholeheartedly with the World Declaration
and Framework for Action. This committed 155
governments to invest in policies to provide quality
education for children, youth, and adult literacy and to, of
course, monitor and evaluate progress, and...

2. .. to provide quality teaching and learning with an
epistemological curriculum that further moves education
from general learning to a curriculum that constructs
knowledge and values through life skills, vocational
training, inclusive learning, traditional/indigenous
teachings, and non-formal delivery systems to learn about
health, nutrition, the environment, technology, and
fertility awareness (UNESCO, 1990; Okello and Ocheng,
1996).

The outputs from the Jomtien conference, built upon the
Universal Declaration of Human Rights (UDNR) forum,
ensure the human right to education and learning, critical
thinking, and life skills through primary, secondary, and
tertiary education and gender parity will improve values
and attitudes. The skills and knowledge learnt through
primary, secondary, and tertiary education will improve
the health and well-being of the nation, which in turn
leads to a longer life expectancy and will meet the needs
for future workplaces and employment, which were then
and still are accelerating and changing at an
unprecedented pace (OECD, 2021; UNESCO, 1990;
Humanium, 1990).

5. EDUCATION MATTERS REFLECTION 3:
TIME-BOUND TARGETS AND EQUALITY

Our third international conference reflection took us to
the Millennium Summit of the United Nations in New York
in 2000. The audience grew to 189 UN member states and
149 international leaders with their delegations. All were
committed to broader issues, including combating
disease, hunger, poverty, education, adult literacy, gender
disparity and environmental degradation. Therefore, like
The Universal Declaration of Human Rights conference in
Paris (1948), the Millennium Summit discussed various
global challenges, not just education. This Summit’s
purpose was to... “spare no effort to free our fellow men,
women and children from the abject and dehumanizing
conditions of extreme poverty” (United Nations 2010,

n.p.).

Once more, the hosts and attendees elevated education
and championed it as the driving force; this time to
progress human rights worldwide, help reduce poverty,
champion equality, and empower individuals to be
sustainable and enjoy healthier lives and well-being
(Sarda et al., 2018; OECD, 2021). Whilst we had seen
vague targets set and monitoring systems developed at
international and education conferences, the Millennium
Summit was a game-changer.

The game-changer was the introduction of 8 Goals, 21
Targets, and 48 time-bound Indicators. Furthermore, all
countries worldwide had only 15 years to achieve all the
goals, targets, and indicators. The Millennium Summit
motivated urgency and action, galvanising policy and
education professionals to allocate resources accordingly.
To meet MDG2, governments needed to mobilize, invest
in the training of teachers, and build infrastructures to
enable all children to enrol and complete primary
education by 2015.

We focus on two targets supporting Millennium
Development Goals 2 and 3, as shown in Table 3.
Worldwide primary education enrolment moved from
83% in 2000 to 91% in 2015, but enrolment is not the only
target supporting MDG2. We, therefore, focus on the
target of completing an entire course of primary
schooling. Before we present the data, it must be
acknowledged that primary education is fragile for
millions of children due to the lack of continuous funding
by governments, conflict, and displacement. Indeed, in
some areas around the world, children are highly affected
by hunger and malnutrition, and others are victims of
forced labour. Cultural disparities are high in some
countries that exclude girls from school to perform
domestic duties. Further, there are fewer opportunities
for children to start primary education, never mind
completing an entire programme of primary school
education, particularly for those living in rural areas,
marginalized communities and those displaced and/or are
refugees (United Nations, 2000; The Food and Agricultural
Organisation, 2000).
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We now first reflect upon Millennium Target 2A, where
Children everywhere, boys and girls alike, can complete a
full course of primary schooling. Table 4 shows the
percentage primary completion rates for our chosen
countries for 2000 and 2015. Data shows that Germany,

Table 3 | Millennium Goal 2 (MDG2) and Millennium Goal 3 (MDG3)

Italy, and Spain achieved a 100% primary completion rate
for an entire course of primary school education by 2015.
For France, by 2015, the completion rate of a full course
of primary education was 99%.

Millennium Goal Millenium Goal Target Our Target

Millennium  Development Goal 2 | Target 2A. Children everywhere, boys | Completing a full course of primary
(MDG2): Achieve Universal Primary | and girls alike, will be able to complete | schooling

Education a full course of primary schooling

Millennium  Development Goal 3 | Target 3A. Eliminate Gender Parity in | Gender Parity in Primary Education
(MDG3): Promote Gender Equality | Primary and Secondary Education Enrollment

and Empower Women

Source: UNESCO via Our World in Data (2024) MDG2 and UNESCO via Our World in Data (2024) MDG3.

Table 4 | MDG Target 2.A Primary Education Indicators: Completion: Global North and Global South'

Global North

Country France Germany Italy Spain

Year 2000 2015 2000 2015 2000 2015 2000 2015

Primary

Completion % 99.0 99.0 100.0 100.0 100.0 100.0 98.0 100.0

Global South

Country Algeria Ghana Kenya Mali

Year 2000 2015 2000 2015 2000 2015 2000 2015

Primary

Completion % 83.0 94.0 58.0 73.0 63.0 72.0 19.0 48.0
Source: Our World in Data: UNESCO via World Bank (2024a).
Table 5 | MDG3: Promote Gender Equality and Empower Women: Gender Parity Index Primary Education Enrolment

Global North
Country France Germany Italy Spain
Year 2000( 2005 2015| 2000| 2005| 2015| 2000( 2005 2015| 2000| 2005| 2015
Gender parity in net enrolment 1.00] 1.00] 1.00] 1.00; 1.00| 1.01] 1.00{ 0.99( 1.00{ 1.00{ 1.00] 1.01
rates in primary education (GPI)
Global South

Country Algeria Ghana Kenya Mali
Year 2000( 2005 2015| 2000| 2005| 2015| 2000( 2005 2015| 2002| 2005| 2015
Gender parity in net enrolment 0.97| 0.98| 0.99| 0.97| 0.99| 1.01| 1.03[ 0.99] n.d| 0.77| 0.79] 0.88
rates in primary education (GPI)

Source: UNESCO via Our World in Data (2024b).

For the Global South countries chosen, the Millennium
Target 2A of all children completing a full course of
primary schooling was not achieved. Table 4 shows that
Algeria, Kenya, and Ghana made strides between 2000
and 2015 to enable enrolled primary school children to
complete their primary education.

This situation is particularly acute for Maliin 2000, where,
of those who enrolled in primary education, just 19%
completed a full course of primary schooling in 2000. By
2015, more than 48% of the children enrolled in primary
education had completed the full course. Failure to
complete an entire course of primary education is similar
to that noted above and is often due to the country’s
economic restraints, lack of infrastructure/investment by
governments, poverty, and access to school in rural areas

for marginalised groups and girls facing cultural barriers
prevented full completion of primary education.

The second time-bound MDG we reflect upon is MDG3:
Promote Gender Equality and Empower Women. The
MDG3's goal was to empower women and girls and give
them equal rights, with indicators being to participate in
the workforce, be a paid worker outside of agriculture,
take on public decision-making roles in parliament and
have equal opportunity to education. To ascertain if the
elimination of gender disparity in education was achieved,
we turn to the Gender Parity Index (GPI). A country's
Gender Parity Index (GPI) Gender parity is defined as a GPI
between 0.97 and 1.03. Values below 0.97 favour males,
and above 1.0 favour females (United Nations, 2023). If
the GPlis between 0.97 and 1.03 for education, it suggests
that relative access to education is equal for both males

International Journal of Management Cases
Volume 26 | Issue 1| 2024
pp. 28-38




and females; thus, gender parity has been achieved.
Globally, gender parity in primary education enrolment
moved to 1.00 GPI in 2015; this indicator was achieved
worldwide; however, at the country level, it was not.
Table 5 shows the Gender Parity Index in primary
education for our chosen countries, showing the years
2000 (launch of MDG3), 2005 and 2015 (target date for
MDG3). The Global North and Global South countries,
excluding Mali, achieved the Global Parity Index for
Primary Enrolment. Mali did not eliminate gender
disparity. Historically, there has been gender inequality in
Mali. It remains difficult for girls to access education in
general. Additionally, Mali girls often marry by the age of
14, and whether married or living in the family home, girls
miss school due to domestic duties at home; those who
gain access to primary school often do not complete their
education (Kellogg, 2018).

We have reflected on three forums that have galvanised
action towards governments investing in and improving
opportunities for boys and girls to have and to quality
education worldwide. This forum was the first to
introduce time-bound targets and clear indicators to
demonstrate achievement. The 15-year time-bound
targets and indicators created urgency to action. The
forum also made a critical target to eliminate gender
disparity, requiring action for equality. Agreements by
heads of state were made to ensure all countries
monitored their data, particularly for enrolment and
completion of primary and secondary education and
provided data with completion targets.

Table 6 | The Human Development Index (HDI)

6. EDUCATION MATTERS: EDUCATION
AND HUMAN DEVELOPMENT.

In the previous sections of this paper, we have provided
reflections on three forums that, amongst other forums,
have led to increased progress in education for all. These
forums have contributed to the United Nations Summit on
Sustainable Development in 2015. The 2030 Agenda for
Sustainable Development has 17 Goals, and SDG 4 is
Quality Education. We are over halfway through the 2030
Agenda for Sustainable Development. We know that
education matters. At the forums we have reflected upon,
we have seen agreements to the fact that education is an
indispensable enabler to improve the human condition,
and we have shown through data the improvement of
enrolment and completion of primary education,
enrolment to secondary and tertiary education and
gender parity for countries in the Global North and Global
South countries.

Hosts, speakers, and attendees at the forums, we have
reflected upon stated education matters and is essential
because education is the vehicle to promote and protect
70 human rights treaties and can move our progress
forward regarding humanity, equality, and peace, all of
which help improve society. Additionally, the forums have
advocated that education enables individuals to gain
employment, earn a decent living, contribute
economically to society, and enjoy a longer, healthier life
(OECD, 2021; Johnson and Al-Hamad 2011).

Dimensions Indicators Dimension Index

Long and Healthy Life Life expectancy at birth Life Expectancy Index

Knowledge through education Expected years of schooling Education Index

Mean years of schooling
A decent standard of living Gross National Income (GNI) per capita | GNI Index
(PPP $)
Table 7 | Human Development Index (HDI) in 1990 Ranked by HDI Value
Life Expected Gross national
expectancy at years of Mean years of income (GNI) per
Country birth schooling schooling capita $* HDI score
Global North

Germany 81.0 17.3 14.3 55,340 0.950

Spain 83.9 17.8 10.6 40,043 0.911

France 83.2 16.0 1.7 47,379 0.910

Italy 84.1 16.7 10.7 44,284 0.906

Global South

Algeria 771 15.5 7.0 10,978 0.745

Ghana 63.9 11.6 6.4 5,380 0.602

Kenya 62.1 11.4 7.7 4,808 0.601

Mali 59.4 7.0 1.6 2,044 0.410

World 72.0 13.0 8.7 17,254 0.739
Source: United Nations (2024) HDI United Nations (1990).
We have seen that education has positive benefits, and to conflict, corruption, lack of investment in the education
while education may lead to a long life, it may not always infrastructure and/or famine, education may not

lead to a healthier life. Moreover, in some countries, due
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necessarily lead to employment and prosperity (Sarda et
al., 2019; Sagar and Najam, 1998).

However, to understand if education can contribute to
health, life expectancy and education developments, we
turned to the Human Development Index (HDI) to
demonstrate how education helps improve citizens'
overall well-being (Table 6). These dimensions and
indicators are scored and ranked to measure human
development. Education has two Indicators. The score
and ranking of the HDI measures a country’s average
achievements in terms of a long and healthy life,
knowledge, and a decent standard of living (United
Nations, 2022; WHO, n.d.; Deb, 2015), enabling countries
to develop society.

As stated above, countries are ranked, and Tables 7 and 8
show the HDIs of the Global North, France, Germany, Italy,
and Spain and the HDIs of the Global South Algeria,
Ghana, Kenya and Mali. Countries are generally conscious
of the benefits of education, and those with the means to
invest in quality education at primary, secondary, and

tertiary levels can encourage their population to seek
further skills through lifelong learning. The Human
Development Index is widely used to assess human
development and progress in human well-being (Estoque
and Murayama, 2014). Governments, and indeed those
present at world forums for education and broader global
forums such as the Millennium Development Goal
conference (2000) take on the role of providing
appropriate education within their means, improving
health, and advancing the well-being of their citizens
(Musyimi, 2023), which lifts their citizens out of poverty
(Nainggolan et al., 2022). Extended education is further
postulated as the fundamental driver of personal,
economic, and social development. This benefits
individuals and society by moving us all towards a greater
understanding of each other, sustainable practices, and
peace. Table 4a shows a snapshot of the HDI Value for the
Global North and Global South countries, with data
showing a country's Life expectancy at Birth, Expected
Years of Schooling, Mean Years of Schooling and Gross
National Income (GNI) per capita $ for the year 1990;
Table 8 does the same for the year 2022.

Table 8 | Human Development Index (HDI) in 2022 Ranked by HDI Value

Life Expected Gross national
expectancy at years of Mean years of income (GNI) per
Country birth schooling schooling capita $* HDI score
Germany 81.0 17.3 14.3 55,340 0.950
Spain 83.9 17.8 10.6 40,043 0.911
France 83.2 16.0 11.7 47,379 0.910
Italy 84.1 16.7 10.7 44,284 0.906
Algeria 771 15.5 7.0 10,978 0.745
Ghana 63.9 11.6 6.4 5,380 0.602
Kenya 62.1 11.4 7.7 4,808 0.601
Mali 59.4 7.0 1.6 2,044 0.410
World 72.0 13.0 8.7 17,254 0.739

Source: United Nations (2024) HDI United Nations (1990).

We can see from the data in Table 7 and 8 that there have
been improvements in the Human Development Index for
all the Global North and the Global South countries.
Citizens of each country have a longer life expectancy at
birth; children will expect to have more years of education
together with a higher mean year of schooling. The Gross
national income (GNI) per capita has also increased; it is
worth noting here that the GNI per capita will vastly differ
in each country due to many economic and cost of living
factors.

We can also see that Mali is still struggling to make
significant headway due in part to the recent socio-
political crises; further, many women and children have
been displaced (UNICEF, n.d.) has also noted that whilst
the right to education is an important principle, many
citizens are not progressing due to conflict, displacement,
the Covid-19 pandemic and limited investment in health
and education generally.

7. CONCLUSION AND RECOMMENDATIONS
Our reflections have spanned over 70 years; our first being
the United Nations General Assembly in 1948, attended
by 55 nation-states, to discuss the Universal Declaration
on Human Rights to enable people the world over to have
the right to dignity, freedom of speech, equality, and
freedom to be free of fear without discrimination. 70
human rights treaties were presented, and 48 member
states voted to ratify the Universal Declaration for Human
Rights to ensure everyone has the right to dignity,
freedom of speech, equality, and freedom, and to be free
of fear, all without discrimination (United Nations, 1948).
The outcome of this conference is the ratification of 70
permanent and protected human rights: a monumental
period in our history. Enabling education to be a human
right is a critical output not just in education being a
human right. However, that education was considered a
critical partner in promoting and protecting all other
human rights treaties.
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The second forum we reflected upon was The World
Declaration of Education for All 1990, attended by
delegations from 155 countries. Curriculum content was
discussed, and there was agreement that life skills,
vocational training, inclusive learning,
traditional/indigenous teachings, health, and nutrition
would be part of formal and non-formal delivery systems
to learn about health and nutrition. It was also recorded

countries as time-bound targets for education completion
and eliminating gender disparities in education. Progress
in the Global North and Global South has been seen.
However, conflict, lack of investment and cultural
differences can hold back progress in Mali and other
countries experiencing similar issues.

These reflections demonstrate the value of education for

society and the greater good of peace and understanding,
and these forums have helped in the development of the
Sustainable Development Goal 2030 Agenda, which will
continue to build on the successes and experiences of the
forums we have reflected upon. The Sustainable
Development Goal action plan has 17 Sustainable
Development Goals (SDGs) and 169 targets, building on
the Millennium Development Goals and being particularly
cognizant of the MDGs that were not achieved. The SDGs
also champion education, ensure education is a human
member states. This forum reflected upon the progress of right, and ensure education is for everyone without
education worldwide. It was claimed that education discrimination. Education matters, and there is still much
developments were not moving fast enough to satisfy the to do.

knowledge and skills required for future challenges and

employment. This forum added urgency to action for all

at this forum that education was recognised as the conduit
to boost human development and that a broader
curriculum would provide knowledge and understanding
to build cultural tolerance and peace. Again, it was stated
that education improves human development and
contributes to making society safer, healthier and more
prosperous.

Our third reflection was the Millennium Summit of the
United Nations held in 2000 was attended by 189 UN
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the Declaration; eight abstained, and two did not vote. Abstentions: 8, BYELO RUSSIAN SSR: now known as The Republic of Belarus,
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The completion rate of primary education from 2000 to 2015 may include a share of people 3-5 years above the expected age of completion

who have completed their primary education.
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